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Abstract

The aim of this chapter is to expand the discourse on how the Japanese philosophy of
ikigai could be integrated into existing andragogical theories such as transformational
pedagogy(s) as an instrument of self-reflection, location reassurance and reorientation. In this
way, ikigai could be applied beyond the Japanese culture to support people in adult education
as “beings in development” regarding self-reflexive processes about themselves and their
environment. This can be done in a variety of ways, including by: (a) initiating such processes,
(b) designing them in a holistic and sustainable way, (c) potentially considering the individual
and the environment in equal measure, and (d) resulting in transformation processes for

individuals themselves and the world around them.
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“Unsere Wiinsche sind Vorgefiihle der Fihigkeiten, die in uns liegen,
Vorboten desjenigen, was wir zu leisten imstande sein werden.

Was wir konnen und mochten,

stellt sich unserer Einbildungskraft aufer uns und in der Zukunft dar,
wir fiihlen eine Sehnsucht nach dem, was wir schon im Stillen besitzen.
So verwandelt ein leidenschaftliches Vorausergreifen

das wahrhaft Mogliche in ein ertrdumtes Wirkliches.”

Our desires are pre-feelings of the abilities that lie within us,
Heralds of what we will be able to achieve.

What we can and want to do,

presents itself to our imagination besides us and in the future;
we feel a longing for what we already possess in silence.

Thus a passionate anticipation transforms

the truly possible into a dreamed reality.

Johann Wolfgang von Goethe

(translated by the authors)

Introduction
Ikigai is a philosophical concept that puts lifelong learning into the focus of attention

in an extraordinary way, and allowing the search for a meaningful, happy life through questions
of social responsibility and economic well-being. Originally developed in Japan, it has recently
also been noticed and discussed more consciously in Western contexts.

The aim of this conceptual chapter is to broaden the scientific discourse on ikigai and
make some initial proposals for how it could be integrated into existing andragogical theories
such as Transformational Pedagogy. In this way, ikigai can make an innovative contribution to
supporting learners in adult educational contexts whereby students can reflect on their current
life situation, identify their own needs and wishes for change, re-construct biographies and
identify the need for transformation on a personal, social, or political level.

In the following section, a short introduction to the philosophy of the ikigai will be
given. Then, the extent to which ikigai is already being used or has been studied in adult
educational contexts will be detailed. Selected concepts of transformative pedagogy will then
be presented, including discussion as to how ikigai could be integrated into these concepts.
This chapter contributes to new and original insights into ikigai in pedagogical and
andragogical contexts beyond Japan. Conclusions will be presented, including concrete

examples of applications, and future research needs will be identified.

Ikigai — An Approach to the Concept

The term ikigai (2 & F12) has a unique meaning in Japanese, and even among experts
there is no binding definition (Park, 2015; Kawachi, 2020). Ikigai literally translates to “worth
living,” from iki (Z£ &) for “life” and gai H 2 for “worth” (Trudel-Fitzgerald et
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al., 2019), “effect” or “result” (Lee & Ashton, 2020). It can be translated into English as “self-
actualisation” (Bilash, 2019; Hikmawan et al., 2020), “meaning of life” or “meaning in life.”

9 9

It can be defined as one’s “reason for being” * (Schippers, 2017) and “the feeling of being alive
here and now and the awareness of the individual that motivates him or her to live” (Hasegawa
et al., 2003, p. 1, translated by the authors), or as a sense of “life worth living” (Sone et al.,
2008). It can be understood as happiness (Trudel-Fitzgerald et al., 2019), and has been defined
as “meaningfulness in one’s life” (Kotera et al., 2020, p. 22) or “having a reason for living”
(Park, 2015; Fido et al., 2019, p. 1).1kigai as conceptualized as “purpose of life’” has been found
to be associated with physical well-being, including reduced mortality and cardiovascular
events (Tanno et al., 2009; Ishida, 2012; Cohen et al., 2016; Yasukawa et al., 2018); Trudel-
Fitzgerald et al., 2019), and a strong subjective sense of good health (Lee & Ashton, 2020;
Kumano, 2018). Research suggests it can influence immune function and decrease mortality
risk (Ishida, 2012), and can have a positive effect on depression (Fido et al., 2019). Some
studies indicate a positive effect on stress (Ishida, 2012; Lee & Ashton, 2020), although others
have not been able to find evidence for this (Fido et al., 2019). In general, ikigai is mainly
understood to have positive effects at the psychological level. Studies have indicated
associations with reduction of anxiety (Ishida, 2012), promotion of well-being overall (Saint
Arnault & Shimabukuro, 2016; Cohen et al., 2016; Park et al., 2014; Schippers & Ziegler,
2019), improvement in quality of life (Kotera et al., 2018), and also self-care (Imai & Saito,
2013; Maruta et al, 2020). Other authors go further and claim, like Eller (2016, p. 1), that “ikigai
can be used as a barometer to gauge hopes, dreams, and aspirations relevant to all aspects of
life.” But ikigai also creates effects on the social level. Sano and Kyougoku (2016, p. 1) include
this in their definition of ikigai as “a spirit of challenge with purpose and motivation toward
everyday life, along with a sense of responsibility for helping others.”It influences role
expectations (Demura, 2006; Demura et al. (2005) and can have a positive impact on social
participation (Imai, 2013; Sano & Kyougoku, 2016). As a philosophy of finding and creating
meaning, ikigai encourages people to engage intensively and continuously with various issues
in order to find meaning in life, identify their own development opportunities, achieve well-

being, and live in harmony with themselves and others (Figure 1).
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Figure 1 Concept of ikigai (Vanderheiden & Mayer 2020)
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Ikigai in the Andragogical Context

Several studies have investigated the significance of ikigai in educational contexts with
adults, though mostly in the Asian cultural arena (see Urano, 2012; Bilash, 2019; Hikmawan
et al., 2020). The focus is often on older people, which could be related to the fact that the
Japanese government committed itself in the mid-1960s to establishing a continuing education
system for senior citizens (Nojima, 1994). In an effort to democratize the country after World
War 11, by the end of the 1970s senior citizens' education programs had been established by
most local governments at kominkans ({2 EAE), which are community educational centres
(Sato, 2016). Since then, a system of publicly funded continuing education has been developed
andimplemented by the local kominkans. Most kominkans offer morning or afternoon courses
in health, traditional arts, popular hobbies, sports and light exercise, but also offer academically
demanding courses (Nojima, 1994). Sato (2016, p. 174) emphasises the social function of the
kominkans as such: [The social function] does not stop with the self-realisation and

empowerment of the individuals learning there. Kominkans are places for the kind of
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learning that enables people to become community residents, build relationships and coexist as
part of the community.

On the other hand, it is relevant that in Japan the proportion of older people in the total
population has risen sharply in recent decades (National Institute of Population and Social
Security Research, 2017; Cabinet office in Japan, 2019), which is why many studies have
focused on them. For example, Urano (2012) investigated factors that enable older people to
lead a vibrant and meaningful life (i.e., a life with ikigai, which he defines as motivation in
life). To this end, Urano also examined the paradigms of lifelong learning through which older
people experience ikigai and quality of life, as well as the factors that contribute to it. He
determined that social participation was one of the key contributors of a happy life for these
individuals.

Urano concluded that the lifelong learning paradigms provide a good scheme for
seniors to find and live ikigai, especially in terms of social participation. He proposed four
directions to ensure the participation of elderly people in lifelong learning: (1) improving the
information and communication technology (ICT) competence and skills of seniors, (2) the
establishment of course guidance centres for senior citizens, (3) feedback of senior citizens'
learning outcomes to society, and (4) establishing a social consensus between younger and
older people on the further development of lifelong learning paradigms for senior citizens from
an economic point of view.

Teachers have also been studied in the context of education and ikigai. For example,
Bilash (2019) conducted a case study documenting the development of a Japanese English
teacher named Kuni, in the small town of Hokkaido, over a period of ten years. After
participating in an intensive month-long study program abroad, Kuni began more regular
correspondence with Bilash, with annual interviews that reflected Kuni's professional
transformation. Bilash concluded that this transformation was closely related to Kuni
developing awareness of his ikigai (Bilash, 2019, pp. 251, 253, 255).

While systematic studies of possible uses of ikigai in andragogical contexts is still
lacking in Western contexts, there have been a number of studies into this outside Japan, though
still in Asia. For example, Hikmawan et al. (2020) and Hikmawan et al. (2019) examined how
ikigai can be used in the face of the challenge posed to Indonesia by the Fourth Industrial
Revolution in study context. They studied ikigai as a support to increase digital literacy, to
optimise the foundations for cooperation, communication, creativity and problem-solving

skills, and also to learn intrinsic motivation (Hikmawan et al., 2020) and
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stronger intellectual skills. They understand the role of ikigai as a “motivation template [that]
has been endure [sic] for millennia and proven, if used properly, to be most important factor
that help [sic] eastern culture people achieve self-actualization” (Hikmawan et al., 2020, p. 99).

The Hikmawan et al. study assumed that computer science students often have good
technical skills but less well-developed communication or social cooperation skills, and that
students with good social skills often have poor technical skills. But they predicted that when
students had a clear life goal, these poor social or technical skills would gradually improve.
They used ikigai in the study to cultivate the intrinsic motivation of students by applying it to
teaching and learning activities, and the results confirmed that when students gained clarity
about their life goals, their social and/or technical skills did gradually improve.

Kotera, Conway and van Gordon (2018) also posited ikigai as a highly motivational
force in a study evaluating the ethical judgements, mental health, motivation, and self-
compassion of British business students. They concluded that if interventions could help the
students bolster their intrinsic motivation, it would be possible to help them to find their ikigai
using a framework that in addition to accounting for their potential future income and career,
also considers their inherent passion and skills and the wider needs of society (Kotera et al.,
2018, p. 1142).

Having summarized the state of the literature on ikigai applied in educational contexts,
the remainder of this chapter will introduce important transformative andragogical pedagogical

approaches that, in our view, could prove relevant as a conceptual link to ikigai.

Important Transformative Andragogical Pedagogies

The transformative processes that can occur for adults in educational contexts are well
accounted for by transformative educational approaches. These approaches are particularly
widespread in English-speaking countries, and are noteworthy because they focus on “how
learning processes [without initially linking them to specific content] lead adults to transform
their previous attitudes, [prejudices] and opinions to autonomous and critical thinking and
judgement” (Zeuner, 2012, p. 93; translated by the authors).

Two main currents of transformative pedagogy can be identified. On one hand,
transformative learning is understood as a process of collective awareness and emancipation
(e.g., Freire and Brookfield), while on the other hand, it is primarily seen as a reorientation or
reconstruction of individual perspectives of meaning (e.g., Mezirow). In the following sections,

some noteworthy approaches from both directions will be described with examples.
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Transformative Pedagogy: Paolo Freire’s Approach

Paulo Freire (1971) can be considered one of the main protagonists of a critical and
transformative approach. For him, educational work aims above all to support people in dealing
with social inequalities, reflecting the construction of social power relations, supporting
corresponding emancipation processes, but also learning to recognise opportunities to change
oneself in the process (Freire, 1971). Freire is convinced that:

...education makes sense because women and men learn that through learning

they can make and remake themselves, because women and men are able to take

responsibility for themselves as beings capable of knowing—of knowing that

they know and knowing that they don't (Freire, 2004, p. 15).

Freire's involvement in adult education in Brazil focuses primarily on literacy and the
associated options for self-organisation and political participation. The pedagogical process
was designed as a continuous and critical question-orientated dialogue process between
teachers and learners.

The adult education theorist Mezirow, one of the best-known theorists of transformative

pedagogy, understood it as a change in individual perspectives of meaning.

Transformative Pedagogy: Jack Mezirow’s Approach

The developmental psychologist and adult educator Mezirow (1978a, 1978b, 1991,
2000, 2009; Mezirow, & Taylor 2009) takes the view that transformative learning is a process
of becoming aware of, reflecting on, expanding, and changing one's own perspectives of
meaning and habitualised frameworks. Depending on the context and person, the personal,
psychological, social, cultural, linguistic, epistemic, or ontological level may be involved.

Mezirow researched the educational processes of women who, after a long break from
studying, returned to college and experienced transformations of their understanding of
themselves and the world. He was able to show that experiences that exceed or thwart what is
already known and do not fit into earlier schemes of meaning contain transformative potential.
In particular, crisis-like experiences— so-called “disorienting dilemmas™— can lead to a
transformation of perspectives (Mezirow 1991), because they can shake their previous
frameworks of understanding of self and the world, and make the effects of social structures in

one's own life discernible.
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Mezirow's theory of transformative learning has been taken up and adapted by various
researchers (such as Taylor & Cranton, 2012). The contributions of Brookfield (2000) in the

further development of Mezirow’s research are particularly significant.

Transformative Pedagogy: Stephen D. Brookfield’s Approach

While Mezirow's theory focuses primarily on individual perspectives of meaning based
on biographical experience, the British adult education researcher Stephen D. Brookfield
extends the perspective on transformative learning processes by including the structural
dimensions of power and interpretive structures in the respective current learning environment
and calls for reflecting on education by including cultural conditions and social discourses. He
has also called for reflections on education to consider cultural conditions and social discourses
under which knowledge is generated (Brookfield, 2000, 2012). At the centre of his approach is
the assumption that the implicit structures of interpretation and power have a strong influence
on the individual (Brookfield, 2012), since learners are socialised and deeply rooted in
precisely these hegemonic structures. In this context, Brookfield understands ideologies as a
shared knowledge base in societies or groups. They are particularly stable and difficult to shake
(Brookfield, 2000). According to this understanding, transformative learning processes offer a
special opportunity to reflect on and question such ideologies, and complement biographical
approaches:

Critical reflection as ideology critique focuses on helping people come to an

awareness of how capitalism shapes belief systems and assumptions (ideologies)

that justify and maintain economic and political inequity (Brookfield, 2000, p.

128).

John M. Dirkx adds another crucial perspective to Mezirow and Brookfield's concepts.

Transformative Pedagogy: John M. Dirkx’s Approach

The US-American adult education researcher John M. Dirkx (1998a, 2001, 2006, 2007,
2008) has enriched transformational learning theories by focusing primarily on emotions.
According to Dirkx's understanding of transformative pedagogy, the focus is on the self-
realisation of the person and society through liberation and freedom (1998a). He assumes that
this self-realisation leads to limitations in personal and socio-cultural contexts due to the

influence of coercive factors:
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Adults are understood to be active, engaged participants in the learning process,
co-creating or constructing what it is they are learning as they learn. Rather than
taking in content or subject matter passively, proponents of transformative
learning consider content and skills as texts that are rendered meaningful through

the learners’ acting on them within their own particular life contexts. In this way,

transformative learning is essentially a way of understanding adult learning as a

meaning-making process aimed at fostering a democratic vision of society and

self-actualization of individuals (Dirkx, 1998a, p. 8, translated by the authors).

According to Dirkx (1998a), the aim of transformative learning is to identify coercive
forces and liberate individuals from them through reflection, dialogue, criticism, imagination,
and action. Dirkx describes the learners from a very holistic and multidimensional perspective:

The self here is active, with a strong sense of agency, acting on and often creating

the worlds which it inhabits. It is a reflective, dialogical, expressive, and deeply

emotional and spiritual self that constructs and re-constructs itself through

experiences of learning (Dirkx, 1998a, p. 10).

On this view, it is necessary to consider the social, political, and cultural contexts of the
learners when designing transformative learning settings. For Dirkx, the inclusion of emotions
as an essential part the learning process is crucial. His approach explicitly incorporates the
intellectual, emotional, moral, and spiritual dimensions of human existence in the world (Dirkx
& Mezirow, 2006, p. 125; Dirkx and Espinoza, 2017). Dirkx draws particular attention to the
embodiment of emotions in the teaching—learning processes (2008, p. 13), using the term
“embodied learning.” Embodied learning means that the body should be regarded as a resource
of somatic awareness knowledge about the self and one's relationship to the world (2008, p.
15), which deserves unconditional attention in transformative pedagogy.

While transformative pedagogy is widespread in the English-speaking world, especially
in the Americas, it has so far only been able to gain a foothold in adult education in few cases

in the German-speaking world.

Transformative Pedagogy according to Hans-Christoph Koller’s Approach

While concepts of transformational andragogy have developed primarily in the
Americas, one of its important representatives in the German-speaking world is Hans-
Christoph Koller (2014, 2016). Koller views transformational education as a process from

which a subject “emerges changed.” In a comprehensive sense, this transformation
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encompasses one's own thinking and relationship to the self, the world, and others. Education
is therefore understood as “thinking differently”” and “becoming different” (Koller, 2018, p. 9).
In the transformative learning process, Koller's main concern is to relate education and
biography to each other (Koller, 2016). In doing so, he concludes:
...educational processes can be understood as fundamental transformations of the
way in which people relate to the world and to themselves ... that such
transformations are due to the confrontation with new types of problems (Koller
2016, p. 174).
For example, new types of problems such as these may be understood as experiences of crisis,
or “experiences of strangeness and difference ... as they occur in the context of migration and

intercultural cooperation” (Koller 2016, p. 174).

Ikigai and Transformative Pedagogies
“Es beginnt alles mit der Sehnsucht.”
“It all begins with longing.”
Nelly Sachs
(translated by the authors)

There is still very little published research on adult education and ikigai in the literature
(e.g., Bilash, 2019; Eller, 2016; Hikmawan et al., 2019; Kono & Walker, 2020; Vasile, 2019),
and none that explicitly relates ikigai and transformative pedagogy to each other. We therefore
present this chapter an initial contribution towards developing a corresponding model or theory.
This section will highlight the basic assumptions on which such a model or theory could be
built.

Both ikigai and transformative education follow a holistic approach—that is, looking
at individuals as a whole person, with their needs, abilities, desires, and resources. Both
consider the human being to be a being in development, a being capable of learning that can
continuously develop, locate, realign, deconstruct and reconstruct itself. For example, Snare
(2016), has used ikigai in a Scottish school of design to make educational processes more
sustainable. She sees a close connection between ikigai and educational processes:

Ikigai focuses on the preservation and development of human potential and

capital through understanding oneself and striving for growth. In this way, it is a
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essential resources of all — the human mind, energy and spirit. Education is an

foundational sustainable practice which starts with the most

investment in these resources, and work the realisation and rejuvenation of them

(Snare, 2016, p. 44).

Such deconstructions and reconstructions do not take place in a vacuum, but in a certain
temporal dimension. Here, individuals find themselves at a certain point in their lives with all
the richness of happy, neutral, and miserable life experiences from their past, but with longings
and hopes for the future. Ikigai changes over the course of one's life and can be affected by life
events or even be lost (Kawachi, 2020, p. 71) needing to be rebuilt or found again. Therefore,
the consideration of time dimensions is equally important for ikigai and for transformative
learning processes.

On the other hand, people live in a specific socio-cultural context that shapes, supports,
and limits them. This social inclusion is relevant for both concepts. If ikigai encourages humans
to address the question of what the world needs, and if transformative pedagogy calls for a
proactive approach to external conditions, another parallel can be discovered here.

Transformative pedagogics understands learning to be the “transformation of world and
self relationships” (Koller, 2016, p. 178), stimulating people to discover their own resources
and potentials and to develop and use them for themselves, as well as for the common good
(see Freire, Brookfield, Koller). Ikigai also calls for the discovery of one's calling and the
development of a mission. The transformation of self-relationships is certainly discernible here;
a transformation of world relations is at least conceivable, depending on what an individual
identifies as their calling or mission and explore what the world needs. By this logic, Saito
(2018) uses the ikigai philosophy and Etienne Wenger’s (2020) approach of the communities
of practice to motivate and train people through educational measures to work for more
environmental sustainability. In Saito’s opinion, this can be achieved by combining both
concepts “to increase peoples understanding ikigai and encourage perception of the unique and
important value that each person, including yourself, brings as a contributor to their
community/ies” (2018, p. 1).

As Urano (2012) points out, adult education classes can make a decisive contribution
to the emergence of ikigai, and to ensuring social participation. Kawachi (2020) raises the
question of how citizens can be empowered to imagine alternative futures, for example in terms
of urban or technological developments. To this end, he conducted an empirical case study the
city of Takarazuka, Japan, in cooperation with a local civil authority and a technical

organisation known as Community Link (Kawachi, 2020). The study explicitly accounted for
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ikigai and co-speculation, which were performed as a potential method for enabling citizens to
envision alternative futures. Kawachi held workshops on Loneliness & Relationship, Work,
Leisure & Money, and Healthcare & Nursing under the concept of ikigai in relation to
technology. Here, there seems to be an overlap with approaches of transformative andragogy,
which are designed to support people to participate in and actively shape their environment.

Koller (2014, 2016) views transformational education as a method of processing
experiences, from which a person “emerges changed” in a comprehensive sense. Accordingly,
he sees crisis experiences as the occasion for transformational educational processes (Koller,
2012). Kumono (2005) points out possible implications of ikigai and biographical
constructions that can indicate important possible directions for educational settings. In her
study, Kumono examined how people related their life events and expected future events to
ikigai. University students (n = 450) were interviewed using a questionnaire about the purpose
of life and important life events. In this context, ikigai appears to be a promising method to
stimulate and support processes of reflection and self-assurance, as well as new orientations
and transformation processes.

By nature, adult education offers opportunities for social encounters interactions. This
is also a very relevant aspect of ikigai. Nomura (2005) developed a model of the ikigai of older
people that accounts for various life experiences, attributes, influencing factors and outcomes.
Various components are assigned to the ikigai of older people, between which exist
dependencies such as preconditions, attributes, influencing factors such as age, gender, work
and educational experiences, and income. Resources for ikigai (such as family, friends, work,
and hobbies) influence each other and lead to the acquisition of ikigai, and the attainment of
spiritual peace, life meaning, vitality and health.

Fukuzawa et al. (2018) undertook two panel surveys: one in 2013 of 1,068 people and
another of 686 people in 2017. They found that ikigai tends to decrease with age because of
the diminishing resources associated with ikigai. However, individual differences could be
identified which were mainly related to whether the social networks of the persons concerned
had strengthened or weakened. The results showed a negative effect on older people when their
social ties weakened. Adult education could therefore benefit well-being and promote ikigai
by helping people to maintain or extend social networks.

Kawachi (2020, p. 63) also refers to special features of ikigai in relation to older people:
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Ikigai is a general concept while elderlies’ ikigai has some unique
characteristics... Elderlies are at the unique stage of entire life where the
environment around them could change drastically and affect their ikigai.

Ikigai is almost exclusively culturally located in the Japanese context, but some authors
such as Bilash (2019) and Akkari (2018), see possibilities for it in other cultural educational
contexts. They see a parallel in ikigai to the East and South African concept of ubuntu (Akkari,
2018, p. 9, see also Mayer & Vanderheiden, chapter 2 in this book), as well as the vivir bien of
Native Americans (Akkari, 2018, p. 14). Akkari sees an opportunity in combining these
traditional cultural approaches with transformational andragogical concepts such as those
advocated by Freire:

...enabling education to not only reflect the contribution of all cultures but also

to adjust to the diversity and plurality of contexts...The theoretical richness and

ethical signif- icance of these operationalised concepts will be instrumental in

building truly inclusive education systems for all (Akkari, 2018, p. 14).

According to Akkari, this could lead to a balanced and inclusive pedagogy based on
four pillars: intraculturalism, dialecticism, contextuality, and transdisciplinarity (Akkari, 2018,
14). Other authors also support this idea. For instancePowell, Ghio and McGuigan (2016)
examined factors that play a key role in the design of gender and sexual norms in accounting
education in Australia, and developed five approaches to designing educational methods based
on a queer pedagogy. These lenses include the questioning and denial of normality, critical
reflexivity, unease, imagination, and positive activism. Ikigai was used as a central
“instrument” for critical reflection (Powell et al., 2016, p. 29).

Critically, it should be remembered that ikigai is a philosophy, and ss such must not be
reduced to a mere tool or a simple method. Rather, its implementation in andragogical contexts
must be conceived as a medium and long-term developmental process that is holistic and self-
reflective. Furthermore, the influence it has when outside the Japanese cultural sphere use

ikigai and interpret results through this lens (Bilash, 2019, p. 256) must be considered.

Conclusion

This chapter has described the many conceptual links between the socio-cultural-
philosophical ikigai approach and various transformative andragogical concepts. In theoretical
discourse and pedagogical practice, both perspectives can support and reinforce each other.

Figure 2 shows some exemplary fields of application.
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Figure 2 Integration of ikigai in transformative andragogical concepts (Vanderheiden & Mayer, 2020)
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future. It could support the self-assurance about strengths

i klga | and resources and help to identify necessary change and
learning needs. Ikigai could bring in the perspective of
meaning and happiness and a responsibility for others and
the world.

Ikigai could help to clarify the question of existing
skills, profession, mission and vocation. It could also
help to clarify what the world needs and what a
person can do to earn money.

ikigai

Ikigai offers a unique way of continuously dealing with oneself,
one's resources and that which gives meaning and fulfilment to
one's life. This can support and enrich pedagogical
transformative settings, which invite us to rethink and re-
construct previous experiences and interpretative perspectives,
to reflexively deal with strengths, weaknesses, needs, longings,
life circumstances, perceptions, but also life and world
concepts. Ikigai includes not only the reflective but also the
action spheres.

Ikigai calls for an active and conscious look beyond one's own i klga |

needs, to consider and consider interdependencies with other P B
ersonality- /

people and the world. Ikigai could encourage people to discover
their own resources and potentials and to develop, use and

implement them not only for themselves but also for the d eve | o p ment
common good.
programmes

ikigai \

Socio-political
educational
contexts
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Recommendations for Future Research

To date, there has beena lack of systematic research on how ikigai could be integrated
into the theory of transformative andragogics and implemented in corresponding teaching—
learning arrangements for the Western context. Such research is in urgent need, taking into
account possible aspects of diversity (such as age, gender, cultural/ethnic origins, spiritual and

religious or philosophical background).
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